TURRIFF ACADEMY

ASSESSMENT, RECORDING and REPORTING POLICY

AIM 

This document aims to provide Principal Teachers with a general framework, based on National Policies, within which they can operate their own departmental policies and practices.  This framework should allow sufficient flexibility to suit the different natures of the wide range of subjects included in the school curriculum and should also allow the fulfilment of all statutory obligations relating to the Scottish Qualifications Authority.

RATIONALE

As the National Policy A Curriculum for Excellence emphasises, assessment is an integral part of learning and teaching. The Scottish Government’s complementary programme Assessment is for Learning ( AiFL) aims to develop not only teachers’ understanding of how different forms of assessment support pupils’ learning, but also a streamlined and coherent system of assessment for Scottish schools which will ensure that parents, teachers and other professionals have the feedback they need on pupils' learning and development needs. The current thinking behind this programme is that teachers using assessment practices which involve high-quality interactions based on thoughtful questions, careful listening and reflective responses, help young people to achieve their aims and to develop their learning and thinking skills.
Turriff Academy staff strongly support national developments, believing that assessment should:

· Contribute to the overall development of the individual pupil


· Monitor the progress of that pupil by identifying the strengths and development needs in his/her learning, so that decisions can be taken to further the learning process and set new targets for learning 


· Maintain pupil motivation by acting as a positive aid to the learning process


· Help teachers and pupils evaluate their courses and methodologies
 

· Enable accurate prediction of pupil potential for the purpose of curricular and career advice


· Provide essential information to parents, outside agencies and, if necessary, to other schools should the pupil transfer during the course of his/her secondary education.

TARGET AUDIENCE

All members of staff will receive a copy of this policy.

PRINCIPLES
Assessment is for Learning is based on research done by Black, P and William, D  whose findings were published in 1998 in ‘Inside The Black Box: Raising Standards through Classroom Assessment’. Assessment is defined as 'all those activities undertaken by teachers, and by their students in assessing themselves, which provide information to be used as feedback to modify the teaching and learning activities in which they are engaged'.
Research into assessment suggests that learners learn best, and attainment improves, when learners:

· understand clearly what they are trying to learn, and what is expected of them

· are given feedback about the quality of their work, and what they can do to make it better 

· are given advice about how to go about making improvements 

· are fully involved in deciding what needs to be done next, and who can give them help if they need it.

These ideas underpin the three strands of assessment in AiFL:

 Assessment for Learning

 Assessment as Learning

 Assessment of Learning

In Assessment for Learning (formative assessment), teachers and pupils share the learning outcomes and use feedback to close the gap between what the learner understands now and the chosen learning objective;

In Assessment as Learning (personal learning planning), the pupil, with the support of others, will identify the desired outcome; the action needed to close the gap will result from a collaboration between pupil, classmates, school staff and family; 

In Assessment of Learning (moderation of standards), teachers develop a shared understanding of the appropriate standards; pupils, as they become increasingly responsible for assessing their understanding and progress, also need to develop an understanding of the quality of work required. 

Assessment and reporting are effective, then, when:

· Assessment features as a key element in the planning of activities and programmes

· Assessment is both formative and summative and draws on evidence from a range of contexts. 

· Formative assessment and Personal Learning Planning are given importance because they reinforce learning and are shared processes which both measure progress and identify next steps in learning.  

· Appropriate targets are agreed by teacher and pupils

· Assessment involves a range of activities including self and peer assessment

· Recording of assessment information is accurate, effective and systematic

PRACTICE

The Scottish Government states that:
‘Education today involves more than just learning facts and figures. For young people to develop the skills they will need for adult life, they will learn:
· how to learn 

· to set personal goals for themselves 

· to recognise and monitor their own progress 

· to identify their aims and ambitions 

· to develop independence 

· to have confidence in themselves.

The school curriculum is becoming more flexible so that it can better meet the needs of all young people from 3 to 18. To ensure that the curriculum gives every child the opportunities they need for learning, schools are developing new ways of assessing and recording progress. Personal learning planning is a key part of this process.’

Assessment

At Turriff Academy

· Assessment is an integral part of the teaching and learning process.  It is designed on that basis when courses are being planned so that it relates clearly to the aims, objectives and methodology of the teaching/learning programme.  Given the increasing emphasis on differential learning as a teaching approach in all year groups, it is important to understand and reflect this in the forms of assessment used. Personal Learning Planning is crucial to the success of this process.


· Assessment provides valid and reliable information on pupils’ attainment of the learning outcomes.  This involves the appropriate use of formal testing, both formative and summative.  It is also recognised, however, that assessment consists of much more than formal testing, but is a continual part of good day to day teaching. 


· Assessment is concerned with making positive responses to the pupils’ work.  Its prime concern is to try to ensure that each pupil’s potential is developed to its maximum.  Pupils are encouraged to see assessment as an aid to their learning and something which they are involved in, not as a judgement upon them.  To this end, the diagnostic aspect of formative assessment is emphasised, so allowing the identification of the relative strengths and weaknesses in the pupil’s learning process, and the subsequent consideration of remediation or extension programmes and next steps.


The teacher also recognises the value of a well-constructed assessment programme as an aid to evaluating the efficiency of the teaching methods and materials.

Every Department has an assessment programme to match each course being offered.  It is important that this forms an integral part of course construction and is implemented as follows:

	Stage 1

	Specify the overall aims of the course.

	Stage 2
	Decide which objectives and learning outcomes are appropriate for pupils of varying abilities and differing preferred learning styles

	Stage 3
	Select the resources and teaching methodologies to achieve these objectives and outcomes

	Stage 4
	Specify appropriate, reliable and valid assessment instruments to monitor the efficiency of the learning process for all pupils.

	Stage 5
	Devise sound practical recording methods for storing the results of the assessments

	Stage 6
	Build in adequate procedures to review every aspect of the course during its operation by both staff and pupils.  

	
	


S1 and S2 assessment reflects the 5-14 guidelines for particular subjects.  For S3 and S4 Standard Grade courses the nationally agreed assessment procedures and criteria are related to the specific level of course the pupil is following, whether Standard Grade Foundation, General or Credit levels, or National Certificate Intermediate 1 or Intermediate 2.  Similarly at S5 and S6, clear guidelines relate assessment to pupil ability (For further information on the School Presentation Policy for National Certificate and Standard Grade Courses, see attached Appendices A and B).
The obligation is on all departments across the curriculum to accept a responsibility to contribute to the development and assessment of the following:

· Reading and writing skills

· Listening and talking skills

· Numerical skills

· Visual skills

· Presentation skills

· Logical thinking

· Responsibility for self-learning

A wide variety of assessment techniques are available, some more suited to particular purposes than others.  All are well documented in a series of texts, all of which are readily available in the Staff Library.


The fact that all human beings have different preferred learning styles or a combination of these and that staff should bear these firmly in mind when designing teaching material and assessment techniques.

Recording and Reporting System

Recording

· Each department has an individual pupil profile, using a format appropriate to the subject.  These are available to relevant individuals as required, being passed on to each new class teacher;

· Recording takes place on a regular basis so that information can be obtained by the pupil, parent, or a member of staff, bearing in mind the school reporting timetable;

· Profiles from primary school on pupils coming to Turriff Academy in the following session are made available to appropriate teams in June;

· These records form the basis of formal reports issued to parents.

Pupil Performance Monitoring System (PPMS)

In many schools, information on pupil attainment is traditionally recorded on paper, in disparate IT systems and in multiple locations around schools. Therefore, it can be difficult to take a holistic view of a student’s progress and proactively deal with problems that arise.

To improve communications with parents and carers through the annual reporting process, and to improve performance by reducing teachers’ administrative burdens and freeing them to concentrate on classroom teaching, Turriff Academy has implemented a solution called Pupil

Performance Monitoring System (PPMS) from Pisys.ed Ltd, one of the UK’s leading

educational software development companies. 

The tool provides a central repository for information on student attainment, a range of reporting functionality and an intuitive interface where teachers can input and access this information anywhere and at any time. Teachers can enter information on student achievement and be sure that it is accurate and up to date. This can be used to generate a number of reports for parents, pupils, teachers and the school’s senior management team. In the past, data would have to be re-written several times by hand. The system offers teachers the opportunity to analyze and report on student performance and quickly identify areas for improvement. Information such as gender of classes, students by course or classes by grades is also available to administrators.

Currently, only electronic report cards are being used by teachers at Turriff, but there are plans to extend access to the extended functionality of the system, to facilitate the tracking of pupil attainment, to engage pupils in their own learning and to facilitate learning planning. An example of a report card is attached as Appendix C.

Reporting

· Pupils receive feedback from teachers informally during the course of a session informing them of:

- their success;

- what they should have learned;

- the next steps in learning;

- how these next steps might be achieved.

· Reporting systems provide clear and constructive information on pupils’ progress, levels of attainment, attitude and effort to pupils and parents which in turn are used to improve pupils’ learning.

· Parents receive feedback in the form of written reports and Parents Consultation Evenings, issued/planned in accordance with the Pupil Performance Monitoring System (PPMS).

· Reports inform the agenda for discussion at Parents Evenings.

· Copies of S1 reports are made available to primary schools. 

IMPLEMENTATION, MONITORING AND REVIEW

This is an update of an existing policy which was produced with the involvement of all staff. It will be monitored and reviewed as part of formal self evaluation procedures.
POLICY LEADER

Depute Rector, Learning & Teaching

DATE: February 2008

APPENDIX A

SCHOOL PRESENTATION POLICY

FOR NATIONAL CERTIFICATE AND STANDARD GRADE COURSES

ILLUSTRATION:
SCHOOL PROCEDURES AND CRITERIA FOR PRESENTATION AT 



HIGHER GRADE

1.
Aim

The overall aim of this procedure should be to enable pupils to be presented at the highest level as possible in order to provide sufficient challenge, and to obtain the best result we can for the pupil and the school.

2.
Presentation procedures and criteria

The following procedures and criteria apply to 5th year pupils following a Higher Grade course for the first time. A more flexible approach may be more appropriate with 6th year pupils who are either following a Higher Grade course for the first time, or repeating the course.

There are two major occasions when it is most appropriate to review the progress of pupils following the Higher Grade course, and to change their course and presentation level (though either the subject department, guidance teacher, pupil or parent can initiate a review at any time throughout the course).

 
After sitting the first NAB

The position of each pupil should be reviewed after the first NAB.

In most cases, pupils who fail this NAB after their two attempts should be moved to the Intermediate 2 Course. However, the final decision requires the involvement of the Subject Department, Guidance Teacher, pupil and parent. All parties must be involved in the decision-making process, and the final recommendation must be signed off by the Depute Rector (Head of Senior School).

 
After the Prelim. Exam

The position of each pupil should be reviewed after they have sat their Prelim Exam.

The following criteria should be adopted to determine presentation level:

1 
All pupils who have attained a prelim score of 40% or more, and have passed all three NABS 
should be presented at Higher Level

2 
Pupils who score less than 40% should have their situation reviewed on an individual basis, 
and the following factors used to determine the presentation level, or the appropriate 
alternative arrangements, for that pupil:

· % mark attained in prelim exam

· whether or not NABs have been passed, and the number already passed

· the pupil’s performance in their other subjects

· the importance of the subject for pupil’s future

· pupil and parent’s views

Consideration of the above factors requires the involvement of the Subject Department, Guidance Teacher, pupil and parent. All parties must be involved in the decision-making process, and the final recommendation must be signed off by the Depute Rector (Head of Senior School).

Appropriate alternative arrangements at this stage could involve one of the following:

· presentation at Intermediate 2 level

· continuing with subject and not being presented, with a view to following the course in S6

· dropping the subject completely in order to concentrate on their other subjects (pupil must have timetabled study periods for these remaining subjects)

The appropriate paperwork (blue) should be processed when final agreement has been reached.

Note:
Although the above illustration specifically applies to presentation at Higher Grade, the same principles apply for courses at other levels. The same procedure should be adopted and similar criteria and factors used to determine the appropriate course of action for individual pupils.



APPENDIX B

ENTRY REQUIREMENTS FOR HIGHER GRADE COURSES IN S5

FURTHER GUIDANCE FOR PUPILS, PARENTS AND CARERS

1.
Basic Entry Requirement

For all Higher Grade courses in S5, the basis entry requirement is:

· a Credit pass (that is, grades 1 or 2) at Standard Grade, or

· an A or B pass at Intermediate 2 level

2.
Additional Requirements

For some courses, additional entry requirements apply, and these are specified below:


	Higher Grade Course
	Additional Entry Requirements

	English
	The Credit pass must include at least a grade 2 In the Reading and Writing elements

	French
	The Credit pass must include at least a grade 2 In the Writing element

	German
	The A or B pass at Intermediate 2 level must include good writing skills

	Mathematics
	The Credit pass must include at least a grade 2 In the Knowledge & Understanding and Reasoning & Enquiry elements

	Music
	At least a grade 4 award in two musical instruments

	Biology
	The Credit pass must include at least a grade 2 In the Knowledge & Understanding element

	Chemistry
	The Credit pass must include at least a grade 2 In the Knowledge & Understanding and Problem Solving elements

	Physics
	The Credit pass must include at least a grade 2 In the Knowledge & Understanding and Problem Solving elements


3.
Desirable additional Entry Requirements

For all Higher Grade courses, it is highly desirable that the pupil has been working at credit level throughout their 3rd and 4th years, and, in particular, throughout their 4th year.

In addition, for some courses, there are additional entry requirements that are desirable, but not obligatory, and these are specified below:

	Higher Grade Course
	Additional Desirable Entry Requirements

	Product Design, and 

Graphic Communication
	A pass at Standard Grade General level, or at Intermediate 1 level,  in English;

experience of successful participation in Art & Design in S3/4

	Drama
	A pass at Credit level in the Reading Element of Standard Grade English

	History, Modern Studies, RMPS and PE
	A pass at Standard Grade Credit level, or at Intermediate 2 level,  in English

	Chemistry and Physics
	A pass at Standard Grade Credit level, or at Intermediate 2 level,  in Mathematics


4.
Exceptional Entry

Subject Departments will look at individual cases where pupils narrowly fail to meet the entry requirements. In consultation with pupil, parents and Guidance Teachers (and where staffing allows), such pupils may be given exceptional entry to the Higher Grade course. The following factors will be considered:



· grades achieved in individual standard grade elements

· general level of ability

· enthusiasm and commitment towards subject

· career aspirations

· pupil’s overall curriculum and workload

APPENDIX C

PUPIL PROGRESS REPORT FORMAT
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S2 January Report

Mathematics
	
Name:

Tutor Group:


      January 2008


	5-14 Assessments
	

	Assessments
	Teacher

Assessment

	Number, Money & Measure
	

	Information Handling
	

	Shape, Position & Movement
	


	Level of Commitment
	

	Behaviour
	Effort
	Homework
	Progress

	Excellent
	 FORMCHECKBOX 

	Excellent
	 FORMCHECKBOX 

	Excellent
	 FORMCHECKBOX 

	Excellent
	 FORMCHECKBOX 


	Good
	 FORMCHECKBOX 

	Good
	 FORMCHECKBOX 

	Good
	 FORMCHECKBOX 

	Good
	 FORMCHECKBOX 


	Satisfactory
	 FORMCHECKBOX 

	Satisfactory
	 FORMCHECKBOX 

	Satisfactory
	 FORMCHECKBOX 

	Satisfactory
	 FORMCHECKBOX 


	Room for Improvement
	 FORMCHECKBOX 

	Room for Improvement
	 FORMCHECKBOX 

	Room for Improvement
	 FORMCHECKBOX 

	Room for Improvement
	 FORMCHECKBOX 



	Next Steps
	

	 FORMCHECKBOX 

Behaviour
	 FORMCHECKBOX 
   
Arrive on time

	
	 FORMCHECKBOX 

Come fully prepared for lessons

	
	 FORMCHECKBOX 

Listen carefully to instructions

	
	 FORMCHECKBOX 

Take a more positive approach in class

	 FORMCHECKBOX 

Effort
	 FORMCHECKBOX 
   
Increase work rate in class

	
	 FORMCHECKBOX 

Take more time and care over work

	
	 FORMCHECKBOX 

Improve timekeeping/Meet deadlines

	
	 FORMCHECKBOX 

Revise course content regularly

	 FORMCHECKBOX 

Homework
	 FORMCHECKBOX 
   
Undertake all homework assignments

	
	 FORMCHECKBOX 

Plan completion/Meet deadlines

	
	 FORMCHECKBOX 

Attempt all questions to best of ability

	
	 FORMCHECKBOX 

Seek advice/guidance when required

	 FORMCHECKBOX 

Progress
	 FORMCHECKBOX 
   
More revision before tests

	
	 FORMCHECKBOX 

Practise skills taught

	
	 FORMCHECKBOX 

Write in more depth/provide more detail in answers

	
	 FORMCHECKBOX 

Work to best of ability


	Teacher Comments
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