TURRIFF ACADEMY
LEARNING AND TEACHING POLICY

AIM

This policy aims to provide clear guidance on learning and teaching strategy and approaches in Turriff Academy. In so doing, it reflects: the overall aims of the school; current educational theory and practice; and national and local authority guidelines.

RATIONALE

National direction comes in the form of A Curriculum for Excellence (November 2004) which states:
‘Our aspiration for all children and for every young person is that they should be successful learners, confident individuals, responsible citizens and effective contributors to society and at work. By providing structure, support and direction to young people's learning, the curriculum should enable them to develop these four capacities.

These purposes represent a very broad range of outcomes, including learning how to learn and the promotion of positive attitudes and attributes. The opportunity for children to develop the four capacities will strongly depend upon:

· the environment for learning 

· the choice of teaching and learning approaches 

· the ways in which learning is organised





’
In Turriff Academy we are committed to the Government’s objectives, including the five National Priorities for the curriculum of: Achievement and Attainment, Framework for Learning, Inclusion and Equality, Values and Citizenship and Learning for Life. As we state in our School Aims:

‘We are committed to providing a secure, pleasant, caring and stimulating environment where all pupils are encouraged to achieve their full potential in a climate of mutual respect; where teaching and resources are of the highest quality; and where each individual develops the confidence, the ability and a range of skills to equip them for making a positive contribution to society‘

Supporting us in converting our aspirations into reality in recent years, scientific, psychological, educational and sociological research has provided the teaching profession with a great deal of information on how learning can be effective. This has resulted in an enormous shift in thinking on the design of the curriculum in schools and, crucially, on teaching methodology. 

With the help of technological advances such as sophisticated scanning equipment, Scientists, for example, have found that brain processes are far more complex than previously thought. This has led to a move away from simplistic theories of ‘right’ and ‘left’ brain function and also from a set group of ‘learning styles’ to a more flexible identification of learning need.  

Such advances in understanding how people learn have a profound effect on teaching methodology. At Turriff Academy, learning is at the very heart of what we all do. Our knowledge and expertise is continually evolving and we actively engage in continuous professional development to ensure that we take account of the many methodologies, theories, strategies and philosophies that help us to improve the quality of the pupils’ learning experience.

TARGET AUDIENCE

Copies of this policy will be distributed amongst all staff, the Parents’ Council and will be published on the school website.

PRINCIPLES

Environment for Learning

The learning and teaching environment throughout the school, along with classroom practice, assist us to achieve our central purpose of meeting the needs of all pupils. The ethos of caring, co-operation, security, mutual respect and recognition of achievement ensure that the quality of relationships between young people and school staff are positive and encourage effective learning. 

Effective Learning and Teaching

By having high aspirations for each pupil, the school is able to help each one to develop confidence and ambition. Effective learning depends on teachers employing a variety of approaches when the focus of teaching is on the individual pupil and their learning needs and styles. Whole class teaching, individualised work at an appropriately challenging level and pace, group work, the use of information technology, homework and assessment need careful planning to ensure pupils are motivated to learn. Pupils are more likely to be motivated when they are included in planning and assessing progress and when they see the relevance of what is being taught. When pupils are engaged and stimulated, they are more likely to succeed.

How we teach is just as important as what we teach. Teachers have a wide range of approaches from which to choose; they undertake CPD to enhance their skills and knowledge; and keep up to date with current research to increase their understanding of the process of learning. 

Effective teaching is evidenced through improved confidence, aspiration and self esteem in learners and teachers.

PRACTICE

Aims for Learning and Teaching

At Turriff Academy we:

· value pupils as individuals, identify their educational needs and develop their abilities and talents to the full 

· provide them with a broad and balanced curriculum designed to be academically challenging and appropriate to each pupil’s abilities, aptitudes and aspirations

· encourage them to be creative and ambitious and provide opportunities to be involved in decision-making and leadership

· enable them to be confident, competent and independent learners by helping them experience success and encouraging them to take responsibility for their own learning

· provide them with high quality learning and teaching resources, using up-to-date methodology and technology

· provide opportunities to lead a healthy, active life

· help pupils identify and deal successfully with their personal and social needs 

· encourage concern and respect for others and develop awareness of duties and responsibilities

· equip them for operating effectively in a changing society locally, nationally and  

 internationally

How well these are achieved depends on the following factors:

1 Planning and Organisation

The Academy’s Senior Management Team works with Principal Teachers Subject/ Faculty to ensure that learning and teaching policy impacts on departmental policies and teaching practice. Opportunities for leadership and CPD are actively promoted to ensure knowledge and skills are developed. Timetabling and resource management take into consideration learning and teaching resource needs.

Principal Teachers are responsible for the ongoing review, support and evaluation of learning and teaching in their department or faculty. Procedures are reviewed regularly through discussion at department meetings.

Departments provide clear and concise course specifications within their subject area.  

Departmental development plans take account of national and local curriculum guidelines, HMI advice and school policies.

In the classroom, learning activities, including homework and formative assessment, are planned to make effective use of pupil and teacher time.  This planning should:

· Be concise

· Take account of prior learning

· Afford challenge and opportunities for all to learn at an appropriate pace

· Specify what learners are expected to learn and how and when the learning should take place

· Make best use of available resources

· Build in flexibility to take account of the needs of individual learners

· Link class work, assessing progress and home study

Individual teachers are responsible for lesson planning and reviewing the delivery of their lessons.  The planning indicates what whole classes and groups of pupils will do.  It identifies each section of the lesson; the learning intentions; the focus of the direct teaching and teaching style; differentiated learning activities for ability groups; what additional staff will be doing and the resources needed
2
The Learning Process
The “Standards in Scotland’s Schools etc Act” 2000 requires that education is directed ‘to the development of the personality, talents and mental and physical abilities of the child or young person to their fullest potential’. Effective Learning and Teaching, therefore, takes place when:
· Teachers and learners are aware that learning is not finite.  Everyone has the potential to learn more and develop different ways of learning.

· The interest of pupils is engaged from the outset.

· The purpose of the lesson and success criteria are shared with pupils

· Interaction with pupils involves skilled and varied questioning as well as listening and responding and promotes positive social interaction

· Risk-taking is encouraged by a positive classroom ethos where analysing unexpected answers is the norm rather than rejecting them out of hand

· Learning activities are differentiated to match closely individual needs

· Teachers take account of different learning preferences and aptitudes 

· Transferable thinking skills are developed for use throughout the school and in life outwith

· There are opportunities for leadership and pupils are encouraged to take responsibility for their own learning

· There is thorough long and short-term planning.

· A variety of strategies and resources, including ICT are used effectively to support pupil’s learning

· Reviewing progress is a shared activity
· Learning approaches are flexible within a well ordered classroom where pupils feel safe
· Pupils’ contributions are encouraged and valued

· The context of learning is perceived to be relevant to prior learning, future development and interests

· There are opportunities to work collaboratively, involving groups of different sizes and where learners are motivated to succeed

· There is liaison and communication with SFL specialists and guidance staff to ensure appropriate support is available for specific pupil needs

3
Meeting Pupils’ Needs

Individuals learn in different ways and benefit from different forms of support. By getting to know pupils well, teachers can support learning better. The needs of the pupils can be identified from a variety of sources including information from pupils, parents and specialist staff.  Learning activities can then be differentiated to match closely the individual’s needs, their stage of development, aptitudes and interests. Factors to bear in mind in meeting individual needs include:

· Physical and emotional well-being impact on our ability to learn

· Motivation and achievement are closely linked.  Praise and encouragement enhance achievement.

· Learning is more effective when there is an opportunity to think things through for oneself.

· Breaking learning up into small steps is helpful but it is also crucial to provide the ‘big picture’ or overview.

· Cooperative work has positive effects on pupils’ achievement, but such effects are dependent on the existence of a shared goal for the group and individual accountability for the attainment of that goal.

4
Effective Assessment and Reporting
Assessment and reporting are effective when:

· Assessment features as a key element in the planning of activities and programmes

· Assessment is both formative and summative and draws on evidence from a range of contexts. The role of formative assessment is given more importance because it reinforces learning and is a shared process which both measures progress and identifies next steps in learning.  

· Appropriate targets are agreed by teacher and pupils

· Assessment involves a range of activities including self and peer assessment

· Recording of assessment information is accurate, effective and systematic

5
Outcomes
· Successful Learners, Confident Individuals, Responsible Citizens and Effective Contributors

IMPLEMENTATION, MONITORING and REVIEW 

This is an update of a policy which was produced by a school working group representing the whole staff. It has been discussed with all staff prior to implementation.

The Senior Management Team will work with Principal Teachers to ensure that the policy impacts on departmental arrangements.

Procedures will be reviewed regularly through discussion at department meetings and the use of the formal self-evaluation system. Principal Teachers will be responsible for the ongoing review, support and evaluation of learning and teaching in their department/faculty.

The classroom observation process will allow staff to share good practice in terms of effective learning and teaching.
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